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THE INTERACTION BETWEEN SELECTED TEACHING
STRATEGIES AND CONTENT LN A PIAGETIAN -BASED
READING PROGRAM

KEIL laNice Luau, Pti.D University of Tarawa (Canada),1980

The present study for teaching underachieving readers to read had three
major applied purposes. The first major purpose of this study was to
eiemonstrate the effectiveness of a Piagetian based reading program by
comparing the performance of the treatment group (N = 18) with a control
group (N = 18) and vnth a contrast group (N = 6) The second major
purpose of the study was to carry out, fine-grained analysis of student-
teacher interaction in an attempt to establish specific linkages between
selected teaching strategies and types of cumculum cuetent Grapho-
Phonenuc Information -the teaching of Spelling and Word Structure:
Sentence Structure; Concrete Cognitive Operations and Oral Reading)
The third major purpose of the study was to establish correspondences
between specific teaching strategies and two types of theory --Ptagetan and
Orme's cybernetic ustrucnonal theory.

All five hypotheses for the product analysis were confirmed by the data
In other words, the Piagetaan based reading progrim generated significant
increases in Grade four underachieving readers on twelve Treatment Effects
variables in comparison with the control group and the contrast group
Second, the Pi2genan based reading program produced significant increases
on the Treatment Effects (p < 001) and Training Effects (p < 001) for
Thinking Skills. These product findings demonstrated the power of the
Piageuan based reading program in teaching underachieving readers to
read, spell, and think.

Of the ten process hypotheses, seven were fully supported by the data,
two were partially supported by tne data, and one hypothesis was not
confirmed. Multiple analyses of variance revealed the following major
interactions between teacher-student behaviors and types of curriculum
content: (1) The teaching of Spelling and WO: e. Structure and the use of
Response Guidance Cues by the teacher (p < 01); (2) The teaching of
Concrete Cognitive Operations and Total Student Responses (p < 025);
(3) The teaching of Spelling, Word Structure, and Sentence Structure and
the use of Reinforcement by the Teacher (p < 01); and (4) The teaching of
Concrete Cognitive Operations and the use of Higher-Order Teacher
Questions and Probes(i < .01).

In summary, the process results showed that for this population there
were significant interactions between teacher-student behaviors, types of
aimculum content and psychological theory

A COMPARISON Or A STRUCTURED AND AN
UNSTRUCTURED APPROACH TO KINDERGARTEN
INSTRUCTION AND THEIR EFFECTS ON READING
READINESS FOR THE FIRST GRADE Order No 8123397
F3x.p.roe Deexeo ALAN Eo D Ulev -rsct' 7f Sc uth Carolina, 1981
92op

Kindergarten is approaching universality as a program of
education Kindergarten education today is taking on complex
structures characteristic of modern society In South Carolina
kindergarten programs are changing rapidly in response to attitudes
of school administrators and political leaders This researcher felt tnis
study would possibi,, provide some guidance to those administrators
who must determine the types of kindergarten programs needed in
seecific school systems The main purpose of th s study was to
examine two diffeent approaches to kindergarten instruction and
their effects on the reading readiness of the students as they entered
the first grade The programs differed in their approaches The
unstructured program provided iestruction mainly to ta,ge groans
with personal, social and motor development being the emphasis of
the program The structured program provided instruction in
language arts and number concepts based on the identified needs of
individual students utilizing small group or individualized instruction
Another purpoSe of the study was to determine if the structured
program of instruction better prepared boys for reading than did the
unstructured program

The sample consisted of all students wno participated in tee Laurel
Bay School No 1 kindergarten program between school year 1972 73
and school year 1977-78 who entered the first grade the following
year No repeaters or transfer students were included in the sample
All children included in the study were military dependents who lived
in military housing The unstructured kindergarten sample (1972
1975) consisted of four hundred seventeen students The structured
program (1975 1978) consisted of four hundred forty-six students In
the fall, following the kindergarten year, the Metropolitan Readiness
Test was administered to all first grade students The students who
participated in the unstructured program were administered the
Metropolitan Readiness Test, Form A or B The students who
participated in the structured kindergarten program were
administered the Metropolitan Readiness Test, Form P or 0 The
statistical technique used in this study was an analysis of variance
which was applied to the student raw scores An analysis of variance
was made to compare the means of the instructional programs,
instructional year of program and the interaction of the Program X
Year This provided an F-Ratio which was used to determine if any
mean differed significantly from any other mean

The results showed no significant difference in reading readiness
scores between students as measured by the Metropolitan Readiness
Test by type of program or by year of the program However, a
significant difference did occur as a result of the interaction of the
Program X Year On the basis of the significance shown the first
hypothesis of this study was not accepted The non-acceptance of the
first hypothesis offered further evesence to support the thesis that
structured kindergarten experiences made a difference on reading
readiness scores at the first grade level The second hypothesis was
accepted There was no significant difference in the reading
readiness scores of the boys who had experienced the unstructured
or structured kindergarten program

Further research suggestions in the area of unstructured versus
structured kindergarten programs which might be of value to
educators include more longitudinal studies to determine the effects
of programs on reading readiness, and studies in the areas of the
cognitive and/or affective domain to determine the effects of
programs on boys' readiness to read in the first grade

EFFECTS OF EXPOSURE TO STORY TAPES AND
ACCOMPANYING BOOKS ON INTEREST IN READING
RELATED ACTIVITIES OF PRESCHOOLERS

Order No 81 2 2 2 2C
BENCIK, JANET TRENKA, ED D Northern Illinois University, 1981
129pp

The purpose of the study was to investigate the effect of the
exposure of preschool children to story tapes with accompanying
books on their interest in reading related activities Preschool children
enrolled at the Early Childhood Research Laboratory, Northern Illinois
University, were involved in this study The 29 three-, four-, and
five-year-old preschoolers were involved in four sessions which met
for two hours twice a week, for six weeks The research was designed
as a quasi experimental study utilizing Groups A (5 students) and D (8
students) as the control groups and Groups B (10 students) and C (6
students) as the experimental groups

On a daily basis, for the first two weeks of the session, the four
preschool classes were observed during their free play activity tiree
An observation check sheet listing six categories was used durinj the
45 minute period The researcher employed a rotation system ci 5-
second intervals t observe the children During the second twe-week
period, the researcher conducted the two experimental group
sessions Children were invited at this time, to participate in the
listening to taped fairy tales with accompanying books During the last
two-week periods. observations of all groups began again

f'
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The data Was analyzed using two statistical measures The
nonrandomization of the groups and the initial differences on pretest
scores indicated that an Analysis of Covariance be performed on
posttest scores using the pretest scores o4 each variables as the
covanate Differences between pre- and poshest, interest scores
(A) Picks up p book, (B) Looking at a book, (C) Requests that a story
be read, (0) Attending to a story, (E) Requests that atape be played.
(F) Miscellaneous free-time activities, and (G) Total reading related
activities) were computed using a correlated (dependent) t test
Statements of statistical significance were accepted at the 05 level
for all analyses

Based upon these analyses, the finclines of the study were
interpreted and the follc,wing statements were made (1) The findings
for Null Hypothesis One indicated that there were nc significant
drIferences.between the mean posttest scores of those preschoolers
exposed to story tape materials and those not exposed to story tape
materials The null hypothesis was retained (2) The findings for Null
Hypothesis Two indicated a significant difference between the mean
pre- and posttest interest scoreslor the expenmental group in the
following categories Picks up book, Looks at book,,Attending to a
story; and Total reading related activities The null hypothesiS was
rejected for each category The null hypothesis was retained for the
following Categories Requests book to be read, Requests a story
tape, and Miscellaneous free;timeactivities (nort-reading related)
(3) .The findings for Null Hypothesis Three indicated no significant
difference between the pre- and posttest mean interest scores for the
control group The null hypothesis was retained in each category

Recommendations for further Study included the following
rephcatory studies with larger samples and use of the classroom
teacher as the person to introduce the story tapes with accompanying
books; longitudinal studies on those children involved in the original
study: studies to determine teacher influence and mandatory story-
time participation

A STUDY OF READING AND WRITING 3EHAVIORS OF
SELECTED FOURTH GRADE AND SEVENTH GRADE
STUDENTS Order No. 8115176

13neauttrm. JUNE C.ANNELL, ED D Rutgers University The Stare U of New
Jersey (New Brunswick), 1981 678pp Chairperson: Janet A. Emig

The reading and composing behaviors of four fourth-grade and four
seventh-grade subjects judged by teachers as good readers and wnters,
together with their academic and nonacademic experiences with wntttn
language, were investigated in this case study in order to answer these
questions: (1) Are students' Mews of the purposes of written language
reflected in their focal concerns and patterns of behavior while engaged in
reading and writing? (2) Are certain behaviors associated with levels of
proficient reacting and wntuig and indicative of differences in cognitive-
linguistic strategies/ (3) Are students' relative levels of proficiency in one
process parallel to their relative levels of proficiency in the other? (4) Are
certain patterns of academic and nonacademic experiences associated with
proficiency in reading and writing/

Teachers and administrators is one urban and one suburban district
selected a boy and girl from their fourth- and seventh-grade classes as both
good readers and writer:: L'ach subject was videotaped three times while
selecting. ratting silently, and discussing texts in different modes, and three
times while composing silently in different modes and discussing the
process: audiotaped while reading and while composing aloud: and
observed in class for 35 hours Teachers, parents, and the subject were
interviewed concerning the subject's experiences with written language,
and data were collected from academic records. When reflectiveness
emerged as characteristic of proficient reading and writing the Matching
Familiar Figures Test was administered,

Comparison of behaviors and quality of the products revealed that one
pattern of reading behaviors was associated with more accurate and
adequate retellings and responses concerning texts, and one pattern of
composing behaviors was dssociated with texts independently rated of
higher quality Although variations in response to mode or topic were
found, most students were consistent in their patterns and in the high or
low quaky of their products Obsen awns other settings confirmed
these dare, cams Two students who responded negatively to the constraints

of the composuifemsodes but, according to data from other procedures,
were proficient wnters in other settings, vaned from normal behaviors in
some composing episodes, underscoring the need to study behavior from
multiple perspecnY es Subjects rated moreproficient in -one process were
rated more proficient in the other and demonstrated more control over oral
language

Although age-related differences were apparent. activities and
statements of the more proficient subjects at both grade levels indicated
deliberation over a wider range of criteria, whether selecting texts to read or
selecting and planning topics for composing, as well as continuing attention
to heir cognitive/affective responses while reading or composing. They
cited their ongoing inferences and hypotheses when explainingChanges in
reading strategies, cited anticipation of audience response and concerns
with stylistic and rhetorical choices when explaining composing behaviors,
and tended to include these criteria in their evaluation of texts. The less
proficient used fewer arena for selection of text or topic and often became
enmeshed in the surface features of written language..processing discrete
parts additively with little attention to overall meaning or their
cognitive/affective responses. Their primary concern was with the
correctness of their decoding and encoding.

In contrast to the less proficient subjects, the more proficient had
significant role models for reading and composing in their nonacademic
environments. Except for one student who had strong nonacademic
support, all came from the suburban schools All viewed themselves as
-goou readers an'Iwnters," engaged in self-sponsored composing and
reading. saved samples of their writing, and often referred to other'
composing and reading experiences. The findings suggest a theory for
development of proficiency in written language.

DESCRIPTIVE HISTORICAL. BACKGROUND AND POSSIBLE
FACTORS AFFECTING READING ALOUD Order No. 8118850
BONDI, E01114 FateOlaNDER, D East Texas State University, 19131
111pp Adviser. Mary L Jernigan

Purpose of the Study The major purpose of this study was (1) to
determine the essential features of practices for reading atom; during
the period 1966 to 1980. (2) to describe factors that affect reading
aloud , roficiency, (3) to make recommendations for a systematic
reading aloud program in elementary cumcula, and (4) to provide
suggestions for the most promising avenues of further research in
oral reading

Procedure The 1956 to 1980 period was divided into five time
periods Professional literature on oral reading was surveyed for
articles and/or studies pertaining to oral reading Obtained
Information was catalogued into the categories of practices in oral
reading and factors affecting oral reading proficiency Based upon
the specific purpose, this information was then catalogued into three
&stelet practices and three distinct categories of factors Thethree
practices were cataloguekas Instruction and Diagnosis,
Communication, and Fine Arts The three categories of factors were
catalogued as Symbols, Physical Behavioral, and Transmission
Factors The resulting information was analyzed and recorded with
and across the time periods used for the study.

Findings I. Three major functions of reading aloud occurred
during the period of 1966 to 1980 (A) The functions were instruction
in reading and diagnosis of student performance such as omissions,
substitutions, repetitions insertions, reaqrsals. other perception skills,
and comprehension of the printed pagelvtele reading aloud (B) The
functions were communication techniques of oral expression, speed,
listening, breathing, articulation, or pitch to strengthen
communication with choral reading, reading prepared stoi les, sharing,
bock reports, poetry, and puppetry. while reading aloud (C) The
functions were fine arts performances in music, literature, drama and

- theatre, combined with reading aloud II Three major categories of
functions were cited as possibly affecting reading aloud proficiency
The factors that were reported fell into the categories ofsymbols.
physical behavioral, and transmission factors (A) Symbols were the
shape of the letters,irwritten print, cursive penmanship, color,
pencil tracing, graph' , music, hand signals, and illustrations
(B) Physical Behavioral factors were neurological conditioning,
breathing, and eye fixation (C) Transmission factors were intonation
dialect, multilingual factors. speed, syntax, interpretation, experience
oral language, concentration, &id media

Conclusions. Based upon the findings of this study, the following
conclusions were made I There were three major practices of
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reading aloud dung the period of 1966 and 1980 instruction and
diagnose, communication, and fine arts. (A) Instruction and
dispose were dominant practice' for carrying out reading aloud
during the entire span of this study (B) Reading aloud was a useful
technique for developing communicat n skills (C) The fine artswere
other means of approactheareading aioud II There were three
major categories of factors that could possibly affect reading aloud
(A) One category represented symbols (8) One category
represented physical behavioral factors (C) One category
represented transmission factors

Recommendations As a result of the study of reading aloud
practices (1966 - 1980), the following recommendations for future
research are presented (1) The development of a systematic
program of oral reading in elementary school curricula. (2) The study
of the impact of reading aloud on readers' comprehension and
retention. (3) The study of the effects of internal factors on the
reaqing aloud process, such as students' five senses (4) The study
of external factors affecting reading aloud process, such as posture,
time, symbols, light, and color

'Abstract only previously published in Dissertation Abstracts
international. vol 42, No 2 -A, g, 626-A. August, 1981

PREFERENCES OF HIGH AND LOW ABILITY STUDENTS FOR
READING GROUP PLACEMENTS Order No. 81 2 3746
DeSaLvo, BARBARA Scorr, Eo 0 University of Cincinnati, 1981 76pp

It is widely believes that some children are harmed educationally
and/or psychologically by being placed in the lowes reading group
Educational harm can result because teachers may provide more
favorable learning coixlitionsto high achieving children than to low
achieving children. Psychologichl harm can result because teachers
may tra their expectations to children and encourage children to
behave manner which confirms their teachers'expectations

The purpose of this study was to determine whether the verbal
responses of teachers are process mechanisms used to convey
teacher expectations which may adversely affect some children

Conventemal knowledge suggested the following experimental
hypothesis children from both high and low reading groups will
prefer placement in what proves to be the high reading group
However, there is the possibi:ity that children know what is right for
them and may prefer placement in the group similar to their own
Therefore, an alternative expenrk al hypothesis tested was
children from high reading gro s will prefer placement in what is in
fact the Mgt) group and children from low reading groups will prefer
placement in what is in fact the low group. The statistical null
hypothesis against which both of these experimental hypotheses were
tested was this: there will be no systematic preference for reading
group placement by either high or low achieving children

Four second grade teachers audiotaped the instruction of their
highest and lowest reading groups for four days The tapeswere
prepared for this study by selecting for oath teacher one minute of
responses to her highest readi:ig group and one minute of responses
to her lowest group.

Twenty second grade children from high reading groups and
twenty second grade children from low reading groups listened to the
four pairs of prepared tapes The children chose from each pair of
tapes the one they would prefer to be their group

On the basis of a two-tailed binomial test. no significant difference
in preference for reading group placement was revealed in the
selectionmade by the high groi4i children The low group children in
this study showed a significant (p < 05) preference for the responses
made by one teacher to per low reading group The preference
indicated by this group was based on only one tape. None of the three
other replicates of the study indicated any systematic preference for a
given group by either group of children Neither of the experimental
hypotheses was supported The statistical null hypothesis against
which both of these experimental hypotheses were tested must be
retained

It was concluded that rt teachers transmit different expectations to
high and low groups of student these either -;id not appear in the
response segments of the teacher discourse or else did not matter to
the children

The implication of this study is that concern over teacher
differentiation of the degree of positiveleedback to high and low
achieving children may have been overstated and, therefore, that the
harm attributed to achievement grouping for reading instruction may
also have been overstated

While this study found teacher responses to be neutral, other parts
of the teacher discourte may have a different effect upon children
Perhaps teacher initiat statements, commands or qu2stions would
carry differing affettiv messages to high and low group children
Further study could focus on teacher initiated talk rather than on
teacher responses

NERBAL i \D NONA ERBAL COGNI FINE STRATEGIES OF
()L'AG READERS Order \ o. 811%55

9itlEsPt% ELLL\ DB. \L, Pit I) Cal Unnersm of ,1ew, York 1981
11:;7 Adviser Professor Shirley F eld.mann

Researcn has suggested that slowly progressing readers tend not to 4#
sp ,ntaneousls app active cognmv e strategies to beginning reading tasks
and rJr-ther that this production deficiency ma) underlie early reading,
difficulties There has been a difference of opinion, however, as to the types
of strategy deficiencies which are demonstrated by less skilled leaders
Some researchers has e suggested that less skilled readers are only deficient
in their use of verbal strategies. others have suggested that slowly
progressing readers are deficient in their use of both verbal and nonverbal
strategies The present study was designed to test the relative merits of these
two positions, as well as to investigate whether the strategic deficiencies of
slowly progressinveaders are the result of their motivational and/or
rnetacognitive Immaturity

Suburban second-graders (N = 101) formed the sample of the study
Thu independent vanahles were reading achievement. incentive condition
(high or low ), metariemory knowledge of the verbal strategy of
phonological recoding, and metamemory for the nonverbal strategy of
selective visual attention Subjects in the low incentive condition were given
verbal feedback following correct responses Subjects in the high i entive
condition received feedback and token rein forcers for correct resises
The children's metarnemory knowledge of the two strategies was
determined by their responses to several task approach questions The
dependent variables "the study were the children s recall on three probed
memory tasks The Minimal Strategy Task (MST) used distinct but
nonlabelable stimuli, while the Non-Verbal Strategy Task (NVST) used
nonlabetable central stimuli paired with incidental distractors NVST recall
could be facilitated by the children s use of selective visugattentiod, a
nonverbal strategy considered relevant to reading The Verbal Strategy
Tasl (VST) used labelable sa null paired with incidental distractors, thus
permitting the use of verbal labeling and rehearsal strategies

It was hypothesized that (1) reading achievement would only correlate
to recall on the verbal and nonverbal strategy tasks, (2) increased incentive
would be more beneficial for the less skilled readers than for the skilled
readers (3) metamemory for task-appropriate strategies would relate to
recall, and (4) for shIled readers, metamemory for task-appropriate
strategies would relate to recall regardless of incentive condition, but tha4
among less skillet: readers, metamemory would be most helpful for subject;
in the high incentive condition

The results of several univanate regression analyses confirmed that
reading achievements was related to NVST and ST recall, but only-for
children in the high incentive condition Incentive and reading achievement
interacted :n their effect on NVST and VST recall.'hut in a manner
opposite to prediction Increased incentive was beneficial for the skilled
readers but deleterious for the less skilled readers While metamemory for
the verbal strategy- was related to VST recall, neither metamemory variable
vvas correlated to reading achievement. There were no significant
differences in the way metamemory related to overall recall dependent on
reading achievement or incentive condition

Since the results suggested that there was both a verbal and a nonverbal
strategy deficiency among the less skilled readers working under high
incentive, it was concluded that the position which by pothesized a general
strategy deficiency by less skilled readers received some suppor( was
concluded that this position should be modified to take into account
motivational condiuchis Wilde metamemor . appeared to he a facjitatise
influence on recall, the results did not st poor., ',he it 4.:(nnon that sj()St
proeressing readers are metacognitiv el , immature lhe unexpected
incentive interactions were suggested to be related to anx let v The
educational ImplicatiOns of the study were d'scusscd and sLgees:a
future research were offered

\



THE, ATTITUDE AND SELF-CONCEPT OF CHILDREN WHO
'READ BEFORE GRADE ONE Order No 8123162

JOSNSON, MARY Lou. ED f) Tne University of Tennessee, 198 1 81pp

Major Professor Dr. Paul C Burns

The purposes oi the study were to determine the self-concept and
attitudes-toward reading of a group of kindergarten children who had
begun to read In addition, interrelationships among self-concept,
reading attitude and level of reading ability were examined

Ten different kindergarten classrooms were selected in two school
systems in West Tennessee Teachers in the classrooms were asked
to identify children they thought to be ? eading The Classroom
Reading Inventory was administered to the children so ides tilled in
order to determine that they were reading on or above prep mer
level Twenty children whose reading levels ranged from prepnmer to
grade four comprised the sample

The Primary Pupil Reading AtIttude,,Inventory and the Brown-1DS
Self-Concept Referents Test were administered to the children by the

,ftwesttiator to measure self-concept and Attitude toward reading
Each teacher completed a queltionnaire designed by the investigator
to provide information concerning the ghild'kreading behavior

The stated purposes of the study were to report information that
would indicate how selected children felt about themselves when they
learned to read before first grade, how they perceived that their
mothers teachers and -peers felt about them, and what attitude they
had toward reading Test results shpwed that the early readers in the
sample had very positive self-concepts as determined by their own
view of sell and their view of the perceptions of their mothers,
teachers and peers about them. The most positive view was that of
the child and the teacher The view of the mother and peers was
slightly lower but also positive The attitude toward reading varied
widely with a majority of the children having poor attitudes

Four additional questions were formulated for the study Question
one asked if a gee eralization could be drawn about the level of .

reading ability and the self-concept and/or attitude toward reading
All self-concept scores were positive regardless of the level of reeding
ability Although great variability existed in reading attitude, it did not
correlate with reading ability, however, generally lower scores were
made by children reading above he prepnmer level

Question two asked if there were any notable differences between
boys and girls in self-concept, reading attitude or both There were no
notable differences in,seleconcept Girls tended to have more positive
attitudes toward reading than boys

Question three asked if children with the most positive self-
concept also had the mcst positive attitude toward reading Reading
attitude could not be inferred from self-concept

Question four asked if information gained from the teacher
questionnaire would be important to consider with regard to early
reading children Teachers indicated that those children who learned
to read in kindergarten could be expected to start after the beginning
of the calendar year The classroom behaviors that could be expected
were reading labels in the room, writing on the chalkboard and
classmates' names in written form ratner than books

The following tentative conclusions were reached for the children
in the sample (1) The self-concepts of early reading children were
positive. (2) The attitude toward reading among children who read in
kindergarten varied widely with generally lower scores occurring for
those reading above prepnmer and with girls generally scoring higher
than boys (3) Consistent classroom behaviors of early reading
children could be identified by teachers

A DESCRIPME STUDY OF CROSS-AGE PEER IL TORING AS

A STRATEGY FOR READING CMPROVENIENT -111 0

SELECTED MIDDLE SCHOOLS OF THE IIIGIDAND PSRK.
M1CHIG les SCHOOL SI STEM FR(1N1 1970 TO 1978

Order NO 8117(171

IONES CH4RI_LS PRIMO% IR. ED D WCISHe 1:1711(71In 1981

APP
Many schools today are faced with the problem of teat-Peng read rig to

underaohiesers and indeedualiene such instruction so that each cadent
can attune at ha Triennium potential As a strategy in accomplishing the
task, atonal programs at the elemental') level appear to have great
potential for indiVidualinng. supplemenung. and remicircing instruction
Cpper elementary students already at the school. can serve as tutors to
those kaiser giementary students (tutees) in need of additional instruction
Since there is only limited additional costs, tutoong is one way ce
Improving and reinforcing insfituction

The purpose of this study was to describe. analyze and interpret data
derned from the Highlend Park, Michigaj High Intense) Tutoring
Program in order to determine as %elides and ieliabila) as a method of
improving /increasing decothng and reading comprehension skills As a
related purpose, the researcher sought es idence which would dearly
demonstrate that cross-age tutoring, as a form of indeicivalized instruct.ss,
results in 'mortised decoding and reading comprehension achievement test
scores

The tutee subjects in this stud!, were sixth and some seventh grade
students who on the Gates MacGinine Reading Tess, scored two or more
years below irate les el Tutors were those students, normally ex-ti.ses
themselves who are at least two years ahead of their tutees in reading skills
and have been trained in the use of tutoring techniques

The tutoring program utilises a highly structured instruction set of
remedial reading drills and the Sullivan Programmed Rea4ers Tutoring
fast paced and lasts for fore five minutes a day, four days a week.

The reves (Abe literature provided support for the underlying
rationale of the study Cenclueons drawn from the revisw of the literature
suggest that different kinds of tutoring programs can effecusely =prose
the academic performances of tutees, and in some cases, tutors as well
Tutoring proerams may also result in favorable chanses in self- ncept,
attitude toward school and learning, and better school atten ce

The design of the study instils ed statistical analyses of Gates
MacGiniue pre- and posttest reading scores, direct obsenations of tutoring
sessions in progress, informal internees, questionnazes, sun ey s, and
correlations of poste est reading-scores with reading scores dens ed from the
California Aches ement Tests

Anal} sus of the data yielded the following findings (1) tutees and
tutors made eareficant reading gains os wand abos e what might have
occurred vethoLt tutoring (2) cross-age tutonn,g results in unproved
decoding and comprehension skills (3) tutees mean gains are statislacally
significant oser a five year period (4) some Deets and tutors make no gains
and even regress, despite participation in the program (5) tutoring may
contribute to enhanced self-concept, more favorable attitudes toward
school, better school attendance .mprosed spires of cooperation, and
increased self-confidence

Tee data collected and anal. zed in this study warrants the conclusion
that High Intensity Tutoring is at effective approach to proof:Ling
individualized instnicuon wheel contributes to impros trig and/or
increasing the decoding and reading comprehension skills of both tutees
and tutors

A STUDY OF READING SKILLS CF THIRD GRADE
STUDENTS IN TERMS OF OBSERVABLE CLASSROOM
BEHAVIOR AND OTHER VARIABLES Order No. 81 26963

Jones, MARY LOUISE SPAND, D Eo Tne Louisiana State Univenity and
Agricultural and Mechanical Col .1981 99pp Supervisor Professor
Helen Cookston

The purpose of this study was to determine if.there was a
relationship between selected reading skills of students in regular
third grade classes and selected variables InclAing observable
classroom behavior. sex. race and socioeconomic background The
study took place in ten elementary schools in Baton Rouge. Louisiana
during the 1980 81 school session

Statement of the Problem The following null hypothesis was
tested using the 05 level of significance There was no significant
relationship between selected reading skins of students in regular
third grade classes and selected variables including observable
classroom hr:havior, sex, race and socioeconomic background

Procedure This study was confined to 86 third grade students in
ten randomly chosen schools The Stanford Diagnostic Reading Test
was administered to all students in each chosen classroom Once
scoring was completed, this researcher has given 10 separate lists of
students to be observed designated by individual schools and
teachers The names on each of the individual lists were those of
students whose composite raw scores placed them in a range either
below 160 or above 201 on the Stanford 0:acrostic Reading Test

Classroom observations using a checklist based on a modified
version of the Devereux Elementary School Behavior Rating Scale
were conducted during the reading instructional period for five
consecutive days Total observation time was 60 minutes per student
Any student with less than 54 minutes of observational time was
eliminated from the study Students obtained a behavior score based
on tne classroom observations

Analysis of Data In order to adequately test the hypothesis the
students were divided into the following subgroups race (Black and
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Non-Blaok). sex (boys and girls) and socioeconomic background
(higher and lower) The five reading subtests of the Stanford
Diagnostic Reading Test were auditory vocabulary, auditory
discrimination, phonetic analysis, word reading and comprehension

Statistical data using raw scores of the individual subtests was
compiled to obtain the Pearson product moment coefficient of
correlation between the behavior scores of the students and the five
individual subtests of the Stanford Diagnostic Reading Test

Findings (1) There were significant correlations between four of
the live reading subtests and the behavior scores for all students
tested (2) There were signifiCant correlations between all of the
reading subtests and the behavior scores for girls There were no
significant correlations f or boys (3) There were significant
correlations between all,of the reading subtests and the behavior
scores for higher socioeconomic background students There were
no significant correlations for lower socioeconomic background
students (4) There were significant correlations between all of the
reading subtests and the behavior scores for NonBlack students
There were no significant correlations for Black students

Recommendations (1) Research should be conducted to study
the effects of classroom behavior of hign achieving students
(2) More research should be conducted to determine why there were
more significant negative correlations between behavior ?nd reading
skilis for girls than for boys (3) Conduct research to determine the
effects of classroom behavior upon the reading skills of high and low
socioeconomic background students (4) Future studies are needed
to determine why the reading skill of phonetic analysis is affected in
more instances than ctner reading skills among the various
subgroups

LOGICO-PERCEPTLAL AND LANGLAGE PREREQUISITES FOR

BEGINNING READLNG Order No. 81180:7

MaLes-loes Crerrita liatise, ED D University of Massachusetts, 1981

256pp Director. Professor Ronald K Hambleton

The purpose of the present study was to identify specific aspects of
language and logico-perceptual ' eelopment that could be causally related
to success in beginning reading on the observation that essentially all
reading research tended to deal with isolated aspects of the process. it was
felt that the integrated nature of children's (and all human) thinking
processes was a cnocal consideration for analysis of possible causal
relationships for success in beginning reading

Techniques for approaching questions of causality and research designs
that answer those questions were discussed Based on the theones of Jean
Puget and \oam Chomsky. and a review of the literature, four hypotheses
were tested (1) the more advanced a child's logico-perceptual skills, the
easier he/she will learn to read. (2) the better a child s language
comprehension the easier he/she will learn to read: (3) the better he/she
visually organizes pnnt ( orthography perception), the easier he/she will
learn to read, (4) nigh levels in both language ana logico-perceptual
development facilitate learning to read A combination of a cross-sectional

and repeated measures design was used to evaluate these hypotheses

Cross'agged nine panel analysis, path analysis, and multiple regression

were used to test the hypotheses
The Sample consisted of 118 lower to middle class rural and suburban

children ranging in age from 5 years to 7 years All children were tested on
each measure (logico-perceptual language, orthography, and reading) in

the fall and in the spnng The sample was analyzed as a whole and by
subgroups The charactensucs of those children who were nonreaders all

year was compared to readers all sear, and to the group who became
readers on all four hypotheses (1) V. as supported, showing a causal
relationship between pnoologico-perceptual ability and later reading

(1) showed a strong relationship but no clear Causal tendency between

language and reading (4) was partially supported but the causal nature of

the two qnables (language and logico-perceptual) could not be clearly
distinguished due to the unclear findings of hypothesis 2 (3) showed a

causal relationship where fall reading ability facilitated spnng orthography

perception (which was the reverse of what was expected)
It was concluded that white a child s genera! ability to organize his/her

perceptions was duff' indicated as causally related to caress i,. lea: nine

to read the language component of the process should not be ignored It

appeared that language and reading were reciprocally related A theory of
how children buiid schemata that enable them to easily learn to read was

Mesented SeY cral follow-up studies were discusst.d regardibg
refinement of the orthography batten further exploration of the strongest

predictor .ambles in both language and logico-perceptual development.

and Yenfic-..tion of the stages of reading acquisition used in the study

THE RELA TIONSHIF' BETWEF-N DISTRACTIBILITY AND
SUCCESS DF ICLINDERGUTEN CHILDREN WITH SPECIFIC
READE\G METHODS Order No. 8113321

Moa-ro., ;OHNNYE LOU, ED D Oklahoma State University, 1980 68pp

Sipe and Method ofStudy This study was designed to determine if
there, is a predictive relationstup between distractibility and success in
reeding when differentiated methods of instruction are identified for
kindergarten children. Children who are distractible tend to have difficulty
with the reading process Distractibility may influence the way in which a
child processes information_ Students were randomly assigned to
instructional groups whey the Ray Reading Methods Test was used to
identify preferred reading methods for each student Scores obtained from
the delayed recall of the four subtests of the methods tests were used as
cntenon vanables. Distractibility was assessed by selected subtests of the
McCarthy Scale of Children's Abilities. This measure of distractibility was
used as the predictor vanahle One hundred and twenty kindergarten
children from two North Central Oklahoma communities were
administered the instruments between February and April, 1980 The data
were analyzed using the Pearson product-moment correlation and a
stepwise multiple regression analysis.

Findings and Conclusions The importance of distractibility in the
selection of a specific approach to beginning reading instrucnon was
ins estigated The results 3f the study indicate that success with the Visual-
Auditory Method, Linguistic Word Structure Method, and the Language
Expenence Method requires that the child be relatively fret from
distractibility A speafic reading method failed to be identified as a learning
preference for distracnble children.

THE RELATIONSHIP BETWEEN kLLOCATED ANT) ENGAGED

TB1E FOR READL \G INSTRLC1 ION IN ELENTENTAR1 GRADE

CLASSROOMS
Order \o. 8116135

MYERS, SAMUEL SOLOMON, Pit D University ofOregon, 1981 173pp

ACv user. Dr. Terry Bullock

The study s representative of an outgrowth of the body of research over

the past 15 years which has attempted to evaluate educauonal phenomena

through the medium of direct observation in classroom settings Tie study

was designed to,determine the relationship between allocated tithe and
actual engaged tune, in terms of the percent of teacher and student

tnvoly ement observed during reading instrucuou penods in elementary

grade classrooms. The study also attempted to offer possible explanation for

the relationship on the basis of descnptive summary data on teacher

behaviors actually obsenecL
Allocated tune referred to the entire instruction penod dunng which

reading as a subject was taught Engaged time was the percent of time

dunng which the teacher and, or, student were observed to be actnely

engaged to teaching, and, or learning reading respectively

Method A stratified sample or twenty teachers and their reading classes

were involved in the study StraUf.cauon was done on the basis of grade

level, with four classes represented at each of the grade levels 1-5

Observauon ofthe classrooms was done to ascertain how the time allocated

was actually used by teachers and students
Teacher and student behaviors during the reading penods were

observed as they occurred us certain specified structures The structures in
which teacher behaviors were observed and recorded were: Direct

Instruction, coded DI: Organizational Activities, coded OA; and Other

Activities, coded OT The structures in witch student behaviors were

obsened were: Direct Instruction, coded DI Independent Work, codes IN:
Preparation Activities, coded PR; and Nor-reading actay ales, coded Nit

Regularly scheduled reading penods were observed by trained

personnel at three different points in time dunng the Fall Term, 1980 The

`requency probe time sampling procedure, used to code and record the

behavior time measures for teacher and students, was executed as follows

Within a ten second 'masa', the observer, owls an auditory turung device,

recorded the ter -her's behavior for fie seconds, and for the rernmung five

seconds recorded that of a student. In the first the sesond interval teacher

behay ior was coded as either DI, OA, or OT In the s.ibsequent five second
inters al, the behavior of a student was coded as either DI. T

This
PR, or O

as well as whether the behavior was "on- or off-task' This sequence was
repeated in a systematic chronological order around the claseoom for the

enure class dunng the reading penod.
Percentages of teacher engaged time were computed by dividing the

number of obsersauons that the teacher was engaged in eackof three

structures by the total number of observations These ratios multiplied 1:)%

100 were es oresaed as percentages Percentages of students engaged time
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were computed by dis Icing the number of observations that students were
"on-task- in each of the four structures tis the total number of obsersauons
and multiplying by 100 to acme at the percentage This was attributed to
the class as a unit

Resider The result, pdicate var-itions in the percentages of teacher
engaged reading tore ai ross the of tents teachers, :angina from b4
to 94 percent Percentages of engittred reading time for the twenty classes
sat) from 57 to 90 pe-cent. These dna:ions w ere discos ered to be a
function of teacher mar.agernenc skills, particularly in terms of the erlent to
which reading tasks assigned to students were carefully monitored Furher,
whentime given to org.thazanorial and preparation acus 'ties thansitons
and off-task" behaviors was not kept to a nom:num, much of the
allocated reading ti lost The findnigs ins e support to those of
previous research and carry important educational 1.nplicanons for poi:cv
makers, school administrators and teachers

INVESTIGATING QUESTIOVNG BEHAVIOR kS
INDICATOR OF READING RI 41)INESS Order \o 811'658
PLACH DELORES SIOCIAvELI. I) L r sers,t, - Aan,sa, (in,
1981 57pp

This research was conductec to Inv esugate the hvpothesis wh,cb was
hest stated in a three-part question (1 Is questioning behavior an
indicator of readiness for formal reacting instruction' (2) Can a measure of
questioning behavior be used interchangeably with or in place of an
traditional reading readiness indicators' (3) Is it plausmle to add such a
quesuonine behavior subtest to an abbreviated reading readiness test to
augment indication of a child s readiness for format reading instruction,"

The ins estlgation of the hvpothesis was initiated by
administering a questioning benav for test and The Prereadtng Evan. , or
and Checklist (The PEACH) to tali students enrolled in the Lthcrts
Kinderar-ten of the Libeny Pubic Schools Additional information was
collected from students scores on the Missouri Kindergarten, Inventory of

De. etorr.ental Skills, the Metropolitan Realness Test. the Slosson
Intelligence lest and the Wechsler Preschool and Prunary Scale of
Intelligence

In the pnn correlaional studs scores obtained from, all measures
were.nuuilzed to de:ermine the re:al lor,sh,n between quevui,mr,g behavior
and Aka t r.idiuo :.a14f diaaiors of read,ngTeediness The second
correlation:1, studs was conducted to determine the efficac. of Ihe PEACH
as an abbreviated reading readiness test Secondani). renabilit was
calculated Inr the questioning behavior test and The PLACI I

Result., of correiauonal ctodv indicated that questio^,inl behav to, is
an oral and may hes tt used as a measure o' rue young
child s or .1 t. 1-.1 because it appears to be ur,:,), other reading
teadines, it d'aror, y-e,;ioning benas tor would be most effsct, el% used
as an ado:Jona: rather than alternative score Concequer:Is th,s

n, , 1,r s,:btesT would be appropriate as a cJhu to The
PI ACI1 a rt co tc of administeree on an optional bac',

Res,.,lts aao Ina:rated that The PEACH may be used in its ent.retv to
Pros ide the examiner an estimate of the child s readiness for fo-r ru 1 reading
instruction Partia, administration is not advisable due to tne brevity of
each subtest

Ls en though qt..estioning behavior does not appear to hase a high lesel
sta'istical rtnationship to traditional reading readiness indicators in this

research its merit as a strategx for independent learning via inquirn
training is not to ne discredited

FEAT FORMATION: A COMPARATIVE STUDY OF LITERATE
AND PRE,- LI I I, RA I E FIRST GRADE CIIILDREN

. Order No, 8115149

PetiEGRFw BARBARA S7LIN Ptr I) The Ohro Stott Unr.entry, 1481
i.54pp A ds ',set Professor :cur M Rentel

Clr'ntls little is know n in detail of the process of continued language
development associated with the acquisition of literacy The rrrajor purpose
of this studs was to examine the language used oy literate and pre-literate 5
to 7 year-old children for es idence of differences in the text forming
strategies relied on by same-age but differentially literate children in
selected contexts of language use Differences in huv- children at different
points in the transition to literacs create their texts pros ide insight Into
what happens to language during the course of learning to read

Thirty first erade children at different points in the transition to literacy
prockated oral texts in two narranA contexts. retelling a story that had been
read to them. and dictating an original story ,to as adult scribe Text
forming strategies were identified using a methodology based on the work
of HatUday and Hasan (1976) reLanie to cohesion in English Features of

intersentence cohesion and exophonc presupposition were examined in the
narratts es of the children who were categorized as to lesel of literacy
deselopment (fluent readers transitional readers, andbeginning reaciers)
and sex

4 Relative ,.;\2 of lingnictic des ices signalling cohesise relations in six
cateeones- Reference, Substitution Ellipsis, Conjunction Lexical
Cohesion, and Exophonc Referencewere coded in the data MUltBanate
and untsanate sun meal data anal', sis techniques (fit A \ OVA, A \OVA,
Linear Discriminant Analyses) resealed that patterns of texture for the three
literacy groups as indexed b.s text forming options realized in the
narraxises, were significantly different Discrurunanon among the groups
was greatest between the nuent and the beginning readers, with the
trans-tumuli readers falling between the two extreme groups Follow-up
analysts resealed that literacy group differences were attributable to the
relanse use of Exophonc Reference and Lexical Cohesion In these data
there was a regular decrease, with literacy deselopment, in the use of
exophonc presupposition coupled with a regular increase across the groups
in the use of Lexical Cohesion as text forming options. These results
suggest a shift, with literacy, to a use of language characterized by greater
textual ex plicr.tnets, it is observed that this shift marks a growing ability to
use language ,n indirect and abstract contexts of situation

\o sex differences in patterns of texture were found in these data,
although the girls in this study were more serbose than the boys
Differences were found in patterns of texture in the two narrause tasks,
how es er. suggtsung that performance to ter. `nrir.ation is ennanced when
children are in control of both the language and the content of a narrative,
as in the dictation task calling for the production of an original story

These data rev et], ed no es :dente of differences in syntacuc deselopment
(as indexed bi mean T-unit length) among the three groups of developing
readers, nor were differences found between the boys and the girls on this
measure In :ght of these findings the differences in text forming strategies
which are associated with literacy des elopment are seen as arising from
development along a more Spec:EC:Ill) semantic axis and not simply as an
artifact of more persasise differences in language abilities.

A STRUCTURAL ANALYSIS OF CLASSROOM PROCESSES
IN BEGINNING READING INSTRUCTION Order No.8124113
PIONTKOWSKi, DOROTHY COOPER, PH D Stanford University, 1981
159pp

The Reading Diary is a longitudinal and multivariate study of how
beginning reading skills are taught and learned From October
through May, observers recorded instructional activities in ten first-
grade classrooms on a categorical observation system and monitored
target students' reading skills The aim of the present studywas to
develop a set of procedures for examining patterns of change across
the school year in three classes, and to relate these patterns to target
students' performance

The first step was to simplify and organize the observational data
Seventeen of the 30 categories in the observational system were
selected that converged on classroom management, teacher's and
students' behaviors, and on reading skills, materials and activities For
each category, descriptive codes were collapsed to form fewer
aggregates and assigned ordinal values based on underlying
dimensiors The data were then expanded from the synoptic form
used for recording to a format in which each row represented one
minute

A series of analyses was carried out, using two different units of
time to summarize the data First, the unit of analysis was the minute
data were treated as one continuous string across the school year.

equenties of minutes on codes identified class differences in how
time vas spent during reading instruction The unit of analysis then
shifted to the instructional period, or occasion For each category,
data were summarized by frequency and ordinal value of cc' le, This
shift allowed a comparison of week aoweek change (betve
occasion variance) and minute tominute fluctuation (within-occasion
variance) by category and by class

The focus then turned to change across the school year
Correlations between categories were computed on occasion mean
values and were entered into common factor analyses Common
factor structures were compared across classrooms by matching
factors with critical loadingsen certain categories This comparison
identified t'vo patterns of relationship among categories The pattern
for one classroom seemed most coherentall four categories that
measured instructional skills, materials, and acthAbes clustered with a
measure of students' productivity, there were positive
interrelabonshipt between the size of the group, the teacher's
instructional role, and three student behaviors, teacher's use of
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feedback was related to instructional a' tivities and students' focus on
the instructional task In the other two classrooms, the instructional
models seemed somewhat fragmentedInstructional skills, materials.
and activities loaded on two orthogonal factors, the factor that
connected the size of the group with teacher's role and students'
focus was bipolar, teacher's feedback was linked with students'
behaviors but not with instructional activities

The common factor structures of classroom processes across the
year were related to target students' reading performance In the
classroom with the more coherent pattern all six target students were
reasonably successful on a variety of reading measures In the two
classrooms with fragmented process models, target students' leading
performance was uneven ac ross skills, and there was considerable
variability in the degree of success among target students

This study is a first step toward understanding the case history
data from the Reading Diary study Additional steps need to consider
whether other procedures might provide clearer interpretation of
instruction across the school year, and to examine-Change during
instructional periods

COMPARISON OF READING READINESS OF KINDERGARTEN
STUDENTS IN THREE PROGRAMS Order No. 8123435
Rswt RuTH KEanks PH D University of South Carolina, 1981 162pp

The study investigated achievement in reading readiness of
reading of kindergarten children in heterogeneous classes under
three programs, DISTAR. Action Reading and a cognitive
developmental program based on Riegel s theory of cognitive
development

Hypothesis 1 stated that there would be no significant difference
between the mean scores of students in three Kindergarten programs
o' reading or reading readiness as measured by the posttest, CTBS
Hypothesis 1 failed to be supported

Six classes in three elementary schools in Aiaska were the sampie,
complete data on 96.childree were collected Significant differences
on the pretest, Metropolitan Readiness Test between scores of
students in three programs were found As a result, the MR T was used
as a covariant

Even though the DISTAR group had a teacher and an aide (other
two had no aide), the scores on the CTBS from the DISTAR group
were ot significantly different from the cognitive developmental
progrim except on Visual-Auditory Discrimination which was
significant in favor of cognitive developmental DISTAR was
significantly higher than Action Reading on the CTBS Alphabet Skills.
Language and Prereading Total, but Action Reading was significantly
higher on Visual-Auditory Discrimination Cognitive developmental
was significantly higher than Action Reading on Prereading Total

Hypothesis 2 stated that there would be no significant difference
by sex Hypothese2 was accepted There were no differences by sex
and no significanteox by treatment interactions

For a heterogeneous sample, an programs worked The percentile
rank oh the national norms of the mean scores for each group on the
GIBS. were DISTAR 87960e, Action Reading, 44%ile, and cognitive
developmental 77%ile Although Action Reading did not compare
favorable with the other two programs, except on Visual-Auditory
Disc rirrffAation, the mean score is average on the national norms

The cognitive developmental program-was significantly higher or,
Visual Auditory Discrimination and comparable on other scoreVwhan
compared with_DISTAR. Since this weasoccomplished with half the
personnel, adTtional research on such programs is recommended

SIXTH GRADERS' NEED I OR, LSE AND ACQL, ISITION OF
BkCKGROL K.NOW1,FDGE IN CONTI'REHENT/ING F 4BLES

Order \o 8115957

Rum, Is \LI Costa, ED D Terrpie Unnerslo, 1981 16Ipp Major
Adviser Startle\ I_ Rosner

The prime-% purpose of the crud} v. as io gain iniormation abort: sixtn
graders' iitilizaton of oackgro-,nd Laos ledge of fables tit genera: when
reading to determine the themes of two selected fables ALso or interect was
the children's need for background knowledge to comprehend the fables
and their acciutsinon of general knowledge of,fables associated with reading
and answenng questions about the selections

Procedures To test hypotheses regarding need for and ac,-.,uis,tior. of
background knowledge, two tir,farn.liar fames uith. Fr readab,litN below
the children's instrucnonal reading rev els v. ei t se ectet Short-answer tests
were co:Lposed bi the reseL-cne: to eal,,,,L L'.i ',fated
compre^,er sion of the fables and Inou ltdp c tut of 'at'es Ir.
genera'.

Twoh,2! dred Eft\ -three sari grad:-s
reading acine crier,: par -Li: pales 17, ',771t .

based on atwehegnoap nested ces.gr actors ere iad,ne air, tt :en.
bzcigroi,-..c, knowledge stop cordirion and a coi,Lro: Dcpc ncen'
anables were stor- corapiencr;sion and backgto.. rid lnov ledge

Tests were administered on nree s.iccess.Ne \I on da s Or, e firs;
;sionda al students except those tr the con t to' groi,p took the ;it ti est of

general fable know ledge On the second, all students in the sto-
read the fables and took the co-rprenersion tests On ',he third eNer-
student took the posttest of g enera' fable lliow .edge A, a', se, of ',Tana
were performed to les: the hi?otheses

Flex en childrer froze testing =pie we re iniemew ed P., --.113, Of
the intemews was to gather in fo^,T,ation about their unlizeuon of
knowledge of fables in general for thernc-relo:ed comprehension Protocols
from the intersisei.s were subjecuNel aralti zed to determine ho,s pupils
reported their tneme-comprehenaing processes and to compare Lie proses
reports of c-Lidren with hign or low back cro Ind kilo...ledge av erage or
above average re.adinc ochie erne-t and Ec,oc a.,c p comprenensior,
the selections

Results The aridly ses of (tuniance :nd.mted :hot (al students with H,gh
Background Know ledge-a(fanies ir eenerai comprehended the selections
teener char students with Low Rai-Aground 1now leke (h) students
genera: knowledge of fables increased after reading aril 4nstte-ing
questions about two fables, hut the ,. crease was assoc-..aed with havingtaken the ptetest rather than wt .h 1.strrg read the sele-,ons and c bid.
Average Read.:rs did not acqui-e ho:Lground nowahou: fab;et ir,
general acte, reading the selections a! a Eeolet ra e that didAN fraFt ?coders

Ohsenations from the internees protocols :teal (a, the
sit eats yercrall) reported conclusions rather :):ar, p't-Y-e,,es from ;;)err
reacttrif,--(b) while Above Average Readers processed sior, infonmat,on to
higher le , els of generalization than did Average Readers few students
reached the thematic level of generallzation, hp...etc with follow. -up
questioning Above Average Readers could he led mot( reodil. to extend
their generalizations to the thematic level, (c) loci of ba;ekgtound
knowledge further identified students within each let el of reading
achio emeni who more nearly approached the thematic level of
generalization (d) good comprehenders were charactenzed by higher
levels of generalization and more obizu' e et aluauons of the fables

ConciLstors_and Imphcations ()s, Sthce the students demonstrated theneed for background knowledge in general to more full) comprehend
selected fab,es,publishers and teachers should consider readers'
background knowledge as well as structural and vpcabulary features-of
fables when deterunnutg their readabilit3 (2) Intermediate aged children
are usually unaware of the processes b) which they utilize their b is k ground
knowledge but demonstrate using n for low level generalizations sucn as
imager, and rationalization of implicit relationships among stop details
Hov,e4 er with adequate background knowledge, the) ucldt guided toreach higher rev els of generahz2non (3) Generally, intermediate aged
children do not acquire genecal knowledge or fables from simph reading
and answ enng comprehension questions about fables but do respond to
instructional ctuesUorung with generalizationt which would tncrease genera', 'knowledge

I HE RELA IIONSIIIP BETtNTEN ORAL READING FEL LAO
A:ND OTHER READIM; 111111 !ORS AMONG FIRST (,1( WL

IILDREN Order \o. 811-20
Ric L Nsn F.n ,GOKt Fri D ;, :r; \/,irc L rve,w,'1 1951

The c udh was undertaken to '`';',7 ,arc pne.io-knon of oral
reading fluerc.., among childrenx. c briginnAng
mstruction 0-ai Raiding fluenc the ut :tad het; with
appropnate intonation patterns pa.:,,ng at p...1 c rois.ng or low er
pitch at terminal juncture to ind,diiiie a siaternent or s'ie,c1ng
con trastn e elements and reading a star) w ith a minima: Lumber of pauses
These four measures of fluency plus 3 composite of the fire three know n as
"Oral Reading Fluency ," wore cn-related YeitUi meas:urev of six other
reading abilties and actixitres to see to what extent fluenci. skilLs and
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reading behaiiors were related The six independent %ambles were word
recognition abilte silent reading carprehensmn, peer ii-aluanon as a good
reader, classroom practice time amount of time the parent spends reading
to the child and amount of time the child spends retadng oral]) at home

The s,.M2ects ue,e 106 first grade cnidrer. from a mttiv estern, upper-
middle sosacreconorniC ies el SU:141"b1..^. iornmunit% The children came
from nine clIssrooms in three schools and IA ere those recommended b
teachers as children who could read at Primer level or aboe The
measuring mstniments used included a researcurier-degried Oral Reading
fluent-) lest the Slosson Oral Reading Test for Word recognition the
Coope.atne Prima:. Reading TPC1 to assess corripreheti,lon a saident
questionnaire for our status rating a rlas,room or-a. reading time
questionnaire and a parent queo..,:naire to gather da.zon, the home
ianables

Responses to the Oral Reading Ilene, Test were scored tic.e once to
a group of four judges and once Cs the author, ielding Iao sets of data
Pearson procuct moment correaucn coe finents v. ere rait-ulated for the

e fluenc) measures with each of the cis independe- .anahies and
mulup:e regression equations 'Ace des eloped to asses, the contnhuuon o'
the Independent %enables to the 0-al f'.ue lc) scores

The major findings were th.: ~-s' grade subjects reading at least at
Primer Joel used appropriate in:oration 72 of the time in their oral
reading of Primer level text, and IA ere more like!) to apps appropriate
pause and pitch than to emplo'. contras:Ise stress l.se of arrrc,rr:are
intonation, via:, not highll corrttlated with word recogn,,,on
comprehension but moderate neLiame :orrelations%, ere found between
total r umber of pauses and these two reading suoskills Total pause was
also negatiee related to peer status as a -good reader fluent oral reading
had a low neg.ause or negligible relattonstup with classroom practice time
and a non-significant elationshin with home practice tune Level of fluent
was not related to age of child when parent first began reading to the child.
nor was use of appropriate intonation related to amount of time the Parent
spent reading to the child The six independent .ambles, functioning
jointh, accounted for °rill! a small percentage of the kanance in oral
reading fluenir ,cores With increased sconne rellabilit,a measurement of
oral reacting nuencN may hake a useful place in the field of reading
research

SUMMER VACATION READING ACHIEVEMENT GAIN OR
LOSS AND THE RELATED FALL RECOVERY TIME

Order No.8125193
Ross, PAIRECIA ANN TAYLOR. PH D The University of Michigan, 1981
181pp Chairman Scott Paris

This study investigated summer reading achievement retention,
factors whicl, affect gain or loss, and the recovery time for loss-group
students. Tt 285 participants comprised the fifth grade population of
the Trenton Public Schools They were tested with two forms of the
Gatos-MecGinitie Reading Tests during the last full week of school in
June and the first full week of school in September Form 3 was given
as a recovery measure to randomly selected thirds of each class two,
six and twelve weeks into the fall term Students and parents
answered summer reading activities surveys IQ scores, sex,
attendance and other data were collected from student records.

Noi..significant mean gains in vocabulary and significant mean
losses in comprehension were found. A scant third of thestudents
lost in vocabulary, a third maintained and a third gained. In

, comprehension, half lost, a fifth maintained and a third gained Status
in one subskill was not coincident with status in the other for two.
thirds of the students High June scorers iii vocabulary gained more
than low initial scorers, while high June comprehension scorers lost
more than low scorers Factors related to smaller comprehension
losses were attending summer school, reading all books checked out,
reading newspapers daily, receiving magazines regularly, reading
magazines daily, owning many books, and watching television for only
a short time each day

The sixweek group had recovered the June vocabulary level at
the time of the recovery test, no group had recovered comprehension
losses at two, six or twleve weeks The June score was the highest for
half the group, September for a quarter of the group and the recovery
test for a quarter. The June score was the lowest score for a quarter,
September for a third and recovery for a third of the group

It was concluded that vocabulary achievement is more stable over
the Summer than comprehension Vocabulary and comprehension are
two correlated components of the reading skill, but students who lost
or gained in one subshon did not necessanly lose or gain in the other
High June scorers in vocabulary gained more while high June scorers
in comprehension lost more The more daily reading, the less the
comprehension loss Recovery to the June level was slow

A COMPARLTWE STUDY OF READLNG SKILLS AND SCIENCE
PROCESSLS WITH EMPLICATIONS FOR CURRICULUM
CHANGE LN FIRST GRADE Order No. 8113387
SixsioNs, GtotuA Rims. ED.0 State UnrYersity of 1,.,w York at Buffalo,
1981. 301pp.

The purpose of this study was to identify how children at the first-grade
level could be stimulated to think further or to use their imagmanons better
in applying the content to their present or future problems, Interests, or
needs, thereby learning the science processes. The procedure incorporated
reading skills formerly taught in developmental reading classes/groups with
skills in science and elinunatuig the developmental reading classes using
basals as they are now taught The study addressed two major questions. (1)
To what extent can skills in reading and science processes be integrated in
cur ic:Mum for first grade? i,a) Is the pattern in encoding in the reading
process the same pattern as is shown in the science mosses? (b) Do
similar panaples and technique. xis, which apply to the application of
reading in the subject of science it caning is based on reading? (2) What
considerations should be given to the development of vocabulary through
science or science-related subjec" 4 materials in first grade to prepare the
students for a high degree of m acentration? Such concentration is
evidenced by the students abili a acquire clear, sharply-defined
meanings and solve problems u, . ding; (rb) to follow a sequence ,N('
events: (c) to organize materials frsm many sources; (d) to note
relationships; (e) to prove and clar.4 facts: (0 to define problems: (g) to
draw conclusions based on inferences; th) to read pictorial material, maps,
diagrams, and tables; (i) to note the main idea or fact.

The study. conducted in the Robeson County School System,
Lumberton, North Carolina. Included thirty-four first-grade teacher&
teacher volunteered to participate in the study and completed a pre- and
post-questionnaire. A four-hour in-service proceeded the pre-
quesuonnatre Data were collected from the teacher questionnaires,
handled descnptivel). and :nal) zed within the framework of the central
and related questions.

Among the major findings of this study were the following: (1) There is
an assoaauon and similarity betty een the -"science processes" and
comprehension reading skills, as stated by the teachers In the discussion
during di" inses ice workshop and as indicated by them in the data. (2)
The perceptions of teachers did change as a result of the "science
processes" having been discussed, and they Indicated that the) were willing
to use those process skills in their future science teaching (3) After teachers
were presented with major lists of other vocabularies, their perceptions did
change about the percentile of time spent in the presentations and
teaching of vocabulary (4) A greater number had not examined or
=paled the science vocabulary in the science textbooks with the
vocabul.: lists of the basal readers. (5) Teachirs had not examined the
vocabulary lists in their science textbooks The majority had not examined
or compared the-vocabulary lists in their own science textbooks. (6)The
only source of darectibn in..aanculum planning was the information
provided in the teacher- edidort of the science textbook. (I) The teachers
make and use their own materials even though some of the material is for
teacher - demonstration only. Teachers were not provided with materials for
teaching science or for providing science experiments (8) None of the
teachers were provided with student science textbooks.

In conclusion, it was shown that science processes are perceived to be a
teachable-learnable part of the curriculum,Teachers recognized that the
reading comprehension stills and science processes are similar in many
areas and should be pan of the reading/science curriculum.

A COMPARISON OF AN INDIVIDUALIZED READING
PROGRAM AND A BASAL READING PROGRAM IN FIRST
AND SECOND GRADES Order No.8127397
SLACK, ALMA JANE, ED D East Texas State University, 1981 156pp
Adviser Donald R Coker

Purpose of the Study The purpose of this study was to compare
the Lasal-reader approach to the individualized approach to teaching
reading as they were implemented with first and second grade
students in experimental and control groups The experimental
groups received individualized reading instruction, while the control
groups received basal-reader instruction

Procedure This study was conducted in eight elementary schools
using 273 randomly selected students, with 135 students in the
experimental groups and 138 students in the control groups The
eight subtests of the Bernell Loft Specific Skill Series were
administered with the pretest given in October and the poshest in May
of the 1978.79 school year These tests were administered and hand
scored by the classroom teacher utilizing a schedule of three days for
each test
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The statistical test, analysis of covariance. was Implemented to
determine if the adjusted pcsttest means of the experimental groups
were more significant than the adjusted posttest means of the control
groups F values reacning the 05 level were judged statistically
significant, with the adjusting variables being intelligence quotient
(l0). Pretest score and age

Findings The statistical analysis of the data collected from the
experimental groups and the control groups of this study revealed
that one method of reading instruction 'd not be proven superior
to another on thirty out of forty subtests then a statistically
significant gain did exist, the experimental groups showed a
significant gain on nine out r i forty subtests, while the control groups
showed a significant gain on one out of forty subtests In addition,
male students showed a significant gain on more subtests than did
female students It was further observed that on the subtest Following
Directions, there was a statistically significant gain by the
experimental groups when compared to the control groups in four raJt
of five categories These categories were first and second grade
students, first grade boys. second grade boys, and first grade girls

THE EFFECTS OF REDUCED CLASS SIZE UPON THE
ACQUISITION OF READING SKILLS IN GRADE TWO

Order No.8118599
WAGNER, EUZABETN DC9GLAS ED D The university of Toledo, 1981
78pp

The purpose of this study was to evaluate end of year reading
achievement of students in five second grade experimental classes
whose enrollment was kept to 15 or less hi relation to three second
grade control classes with enrollments of 25 or more It was
hypothesized that there would be no difference in achievement

A review of the literature suggested there was a lack of agreement
on the definition of "large" and "small" class size making
conclusions from the past research difficult

The Metropolitan Achievement Test, the Spache Diagnostic
Reading Scales, and a nonsense word identification test were
selected as the measures of global reading achievement, oral reading
comprehension, word identification. and word attack skills To test the
hypotheaes post-tests were administered to a random sample (n
50) and results were compared The mean scores of the tests were
analyzed by use of the t-test The experimental group scored
significantly higher in all areas Students in smaller classes clearly
scored about five months higher than the control group in global
reading scores and about eight months higher in oral reading
comprehension and word identification following one year of
treatment

As a matter of interest the entire second grade post-test global
reading mean scores were also compared and the experimental
second grade students scored significantly higher than the control
second grade VI = 112)

The limitations of this study were discussed and implications for
future research were suggested

THE EFFECTS OF OBJECTIVE-BASED LNSTRLCTION ON
INTERMEDIATE GRADE STUDENTS' LSE OF EXPLICIT AND
IMPLICIT CONTEXT CLUES Order No 8113388
WaTIR RONALD F ED D State Uversity of NI- York at Buffalo 1981

109pp

The Problem. The purpose of this studs V. as to imesugate objects) e-
based instruction specifically designed to des elop inteimediate tirade
students use of explicit and implicit context clues

The major questions guiding the research were the following (1) Can
obierth e-based instruction in specific categories of context clues improve
the use of these clues by intermediate grade students' (2) Are abilities in
the use of context clues maintained os era period of time ex en after
instruction has ceased" (3) How does student performance on contest clue
tests correlate with a test of reading achievement and a measure of general
menu,. ability/

The Procedure A non-eovis alent co^c,' g-otip design (Stanley and
Campbell, 1963) V. as employed to test three hypotheses related to students'
'Mt) to use explicit and implicit context clues The relationship between
scores on the Wisconsin Design for Reading Skill Development context clues
tests. a test of reading achtnement and a test of mental ability (1 Q ) was
also earruned b) testing two correlational 'i)potheses

The treatment sample consisted of 174 intermediate grade students
while a comparable group of 144 students set ed as controls Subjects were
drawn from two elementar) schools in a Cir) School District within \ew.
1 ork State

The Teacher's Planning Guide and accompanying resource file for the
commercial edition of the Wisconsin Design for Readers Skill Deselopment
Comprehension were used for program structure In the treatment school,
students recessed approximately four and one-half hours of instruction
(nine, thir. minuti. periods) based on activities in the Teacher's Resource
File Students who scored between 80-100q- on the pretest w ere considered
-apphers' and receised independent application activities as outlined
Those scoring between 50-79% on the pretest were cons dere() pre
appliers" Thes participated in activities designed to help them use context
clues to detc-minc the meaning of an unfamiliar word and apply the
meaning to a new ccntext The "novice" group was comp. ised of students
whose pretest scores were between 0r49% This group worked with
actors cues designed to help them use context clues as an aid in determining a
logical meaning for an unfamiliar word

After the students sJrripleted their de) elopmental or application
activities an initial posttest was administered Six weeks after she
admirnstrauon of the inmal posttest, a delayed posuest was adrninistereA. to
studeras to determine whether context clue skills developed during the
training were maintained

The Findings Two 41/11 hypotheses examined differences in ability to
use context clues betv.4en treatment and control groups A third null

-hypothesis tested differences in abllits to use context clues between
treatment and control groups with a delay penod of six weeks after
instruction All three of these null hypotheses were rejectesi because the
urns anate F statistics for main effects w ere significant The last two null
hypotheses examined how student performance on tests of context clues
correlated with performance on a norm referenced test of reading
achies ement and test of mental ability AU correlations of interest were
significant and formed the basis for rejecting the last two null hypotheses

The Conclusions Conclusions drawn from the results of this stud) are as
follows (1) Objectis e-based instn.suon in context clues unpros es
intermediate erade students use at context clues, (2) Intermediate grade
students who have received object:Ise-based instucuon in context clues
mair sin their abilits to use these clues for a minimum of six weeks after
instruction- (3) There LS a relationship between intermediate grade
students' ability to use context clues and their reading achieement and
(4) There is a relationship between intermediate grade students' ability to
use context clues and their mental ability

THE EFFECTS OF TEX T SEGMENTATION ON READING
WF1SS DAvin SOLOMON, 14i D University of Toronto (Canada), 1981

There has been a considerable amount of research indicating that mans
elementary school textbooks when read without a teacher s assistance are
too difficult for man) children to comprehend This presents a senous
concern for educators since a primary source of educational material is to
bs imparted through the textbook medium This thesis investigated two

ods of segmenting text based upon phrase boundaries in an attempt to
'e textbooks more comprehensible for elementary school children
methods of text segmentation studied wee based upon some of the

underlying structures used in oral discourse processing It was theonzed
that if some of the segmentation cups that are facilitating in comprehending
oral discourse were made visually mailable when reading wntten discourse
this should morose the children s reading comprehension One of the
methods of text segmentation was a pausal phrase format based upon
Johnson s 11970) method of segmenting text This format was a visual
presentation of the phrases that 50% of a sample of adult readers used when
reading aloud A similar format was used by Frase (1979) and Mason and
kendall (1979) The other method of text segmentation was a syntactic
phrase format based upon Lefes re's (1964) method ofsegmenting text and
used bs Cromer (19701 Each passage was divided into noun phrases, verb
phrases and pattern completers Both formats presented each phrase on .

separate lines A standard prose format was also administered as the control
condition

A total of 648 grade 4 and 7 good, average andpoor readers were tested
using a modified form of the doze test A passage lapproximatel) 250
words) was read by a student in a particular format, and the same passage
was read again with every fifth word deleted and replaced b) a doze blank
line Each student read in differing orders a passage in a pausal phrase
formal a second passage in a sY ntacucall) phrased format, and a third
passage in a standard prose format The passages were calibrated ins hard,
intermediate and easier passages and most of the passages read were aboie
grade level
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Rte anal% ses camed out treated passages as random effects The
pnman result on the doze test was a text segmentation main effect w hid,
indicated tna: both methods of text segmentation lead to significant])
higher comprehenicm score., than the standard prose format There were
no text cegmer,tatior, ir.teracuons with grade reading level and/or passage
difficult% Ir. addmor LheTC V ere no elects associated with reading speed
or with sane to respond to the comprehension doze items on the text
segmentation % anabit

o important IF.p,ication,, of these findings were that authors of new
textbocks should consider making use of the pausal and s) ntactic phrase
formats as metnods of impro% wig the comprehensibilit% of elementar%
school textbook matenal In addition teachers should become more aware
of the significant comprehension improvements that are associated v .tr
processing written discourse within phrase units

A PkRENT.ALL PROGRAM FOR THE PREPARATION OF
PRESCHOOL CHILDREN LN TIEF. REkDL \G READENTSS
S1iE I c THAT ARE IDENTIFIED B1 SELECTED READING
ALT, 'ORITLES Order \o. 8115967
Write, aaa Frit M , ED D Temple Unnerszry, 1980 122pp

Parents, m general want the best education for their children Enckscio
(1950) contends that it I S an Inherent feeling in parents t o w ant their
children to be succtsstul in school In the 1980 Gallup Poll of Public
Amtudes Toward Education, parents are recog_ming a responsibility for
the child s education, how ever, many admit to having limited knowledge of
educational procedures

This study was based upon the assumption that parents of preschooler
need and want to help their children de% elop a learning readiness for
reading It was designed to identify and establish agreed upon reading
readiness skill areas which in turn became the basis of a cumculum of
readmg readiness to be used b% parents with their preschool children The
research problem as posed m the following four statements (1) The
identification of those reading authonues who have contributed
significant]) to the area of reading readiness (2) The identification of the
generally agreed upon major reating readiness skills as stated by those
selected reading authonties (3) A rank or _ ;me of the identified
significant reading readiness skill areas (4) The preparation of a
airnculum program of acucn intended for implerner.lauon by p0ients wall
their preschool children It was designed to help support the preschool
child s performance in Cite reading readiness skill areas

This study was de% eloped in the following method Surreys were sent to
17 professionals currenth teaching reading in higher education The% listed
ten reading authorities who the felt contributed sigrificantl% to the area of
reading readiness Fifteen names appeared three or more times The
literature of the 15 reading authorities as reviewed bit onh 12 of them
made specific reference to readiness skills

The 'preparation of a program of action for parents to teach the reading
readiness skills to preschool children was the main focus of this stuch, The
reference base was de% eloped through the in% esugation of the literature of
the 12.selected reading au:homes Fourteen skill or concept areas were
identified as significant factors of reading readiness There are 73 actmties
in this parer program Acu% Ines for each skill area are rep-esented
somev hat proportional to the frequency tall% gas en to each readiness skill
The% are organized so that a sequential implementation is unnecessar% for

proper skill de% eloprnent
The program was prefaced with a letter to parents The intent of the

writer wasto provide parents ith an awareness of the man% human and
en% ironmental resources in the home which can exert a powerful influence
on the child in creating an interest in words and a desire to read

The acu% ities were planned to help parents channel theptense cunoin-.
of the preschooler Into appropnate reading readiness skill de% elopment and
to sVmulate emotional and intellectual growth without frusuaton or
pressures on parent or child The program 8f action was planned for
parents to help the child gain the maximum benefit from their man%
preschool expenences and to generate a significant difference between
parent in% oh ement with that of non-in% ol% ement in the teaching of the
reading readiness skills

The writer concludes that the success of the program depends upon its
proper utilization b% parents It is the belief of this wnter that a study of
this nature will help bnng about in% oh ement of parents in their children's
education
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